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CHAPTER I

The Problem

Introduction
In 1919, the North Central Association of Colleges and
Secondary Schools defined the junior high school as a school in
which grades 7, 8, and 9 were housed in a separate building.
The school had its own teaching staff and administrators.

By

1920, approximately 400 junior high schools were in existence and
the number was growing.

By the mid-fifties there were

approximately 6,500 junior high schools in the United States.
After 40 years of existence, the deficiencies of the junior high
school were notable relative to self-concept.

In the late 1950s

and early 1960s the middle school emerged as an alternative to the
junior high school (Wiles & Bondi, 1981).
In the past two decades there has been a marked change in the
type of grade format that early adolescents experience in Iowa.
At the middle level, there is a tendency toward a wider variation
in grade arrangements than at any other point in the school
continuum.

Valentine et al. (1981) identified dozens of such

arrangements, the most common being grades 7-8-9 (42%), grades 7-8
(31%), grades 6-7-8 (15%), and grades 5-6-7 (4%).

As a

consequence, approximately 92% of all middle level students find
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themselves in either a junior high school (a sequence of at least
two grades, including the 9th) or a middle school (a sequence of
at least two grades excluding the 9th).

These schools are also

defined by curricular and instructional differences.

The

uniqueness of the middle school comes not so much in grade
organization, courses,-grouping, or schedules as it does in
matters of attitude, perception, and sensitivity (Wiles & Bondi,
1981).

As a result of the continuing transition, the number of

middle schools in Iowa has increased from,8 in 1968-1969 to over
150 in 1981-1982 (Stefanich, 1981).

The fact that two major grade

organizations appear to predominate with this age student invites
comparisons.
Although.there is agreement that the home exerts the first
and most powerful influence on self-esteem and attitudes toward
teachers, there are.many studies which substantiate the fact the
school exerts a significant effect as well (Simmonson et al.,
1973, 1979). This study was undertaken for the purpose of
investigating whether there was a difference in student selfesteem and student attitudes toward teachers in a junior high
setting and in a middle school setting.
Statement of the Problem
Current educational, psychological, and sociological concerns
associated with early adolescence have led to investigations into
the unique needs of this age group.

The middle school

organization which, in this study, combined grades 6-8, has been
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developed with continuous progress in teaching practices and with
a continuously revised curriculum to replace the traditional
junior high school.
The traditional junior high was defined as an organization
which typically included 7th, 8th, and 9th grades and was
associated with a philosophy which was essentially subjectcentered.

The faculty was composed of teachers with expertise in

specific subject areas.
This investigation was designed to examine the major research
question:

Would effective middle school practices result in more

positive student attitudes toward teachers and self-esteem?
When-schools are converted from junior highs to middle
schools, there are often noticeable effects.

Baker and Beauchamp

(1975) found, following conversion to a middle school
organization, that student achievement was better for seventh and
eighth graders and that attitude toward school was better for all
grades of the middle school.

According to Flynn and Stone (1975),

adjustment to the middle school was accomplished more quickly than
adjustment to the junior high, as demonstrated by the self-concept
of suburban Pennsylvania students.
The average 12-year-old is experiencing changes that cause
the level of self-esteem to alter.

There is not one but several

considerations that shape self-views.

An important factor

affecting the self-esteem of both males and females is the
transition from sixth to seventh grade.

This transition often
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involves moving from an elementary school site to a junior high
school site.

Also of interest are studies that have shown that

self-esteem of .junior high students is sig~ificantly lower than
the self-esteem of the same age adolescents in a middle school
setting (Simmonsori et al., 1973, 1979).
Students' attitudes about teachers seem to center around
their interaction experiences with the teachers, not around the
teachers' knowledge of the subjects taught (Jersild, 1968).
Gregerson and Travers (1968) reported that boys rejected teachers
more frequently than did girls.

The number of girls with negative

attitudes toward teachers seems to increase with age.

This was

not true of boys.
The middle school teacher, ,.more than any other .factor, holds
the key to realizing the type of effective middle school that is
required-for emerging·adolescents.

These teachers confront a

rapidly changing group of students in different stages of
development.

Ideally, then~ middle ~chool staff should display

the following traits:
1.

Open-mindedness:

It is important for every middle school

student to be accepted as an individual who has wants,
needs, dignity, and respect.
2.

Amiability:

Middle school personnel should have an

attitude which is friendly, cheerful, and helpful.
many students, the middle years are characterized by
emotional highs and lows.

For
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3.

Firmness:

Middle school personnel must stress

appropriate social, physical, and academic behavior.
Empathy for the problems and concerns of adolescence does
not mean permissiveness.
4.

Self-control:

Research indicates that many adolescents

are in search of an adult role model.

It is extremely

important that these models be socially and emotionally
well-adjusted.
5.

Courtesy:

Teachers should be living examples for the

students, projecting patience with, and consideration
toward others.
6.

Positivism:

The learning environment should be positive,

with emphasis on rewarding acceptable behavior rather
than on punishing unacceptable behavior.

(Stefanich, 1981).

Hypotheses To Be Tested
The major research question was:

Would effective middle

school practices result in more positive student attitudes toward
teachers and self-esteem?

The null hypotheses derived from the

major research question were:
Ho :
1

There

is no significant difference in the attitudes

toward teachers held by students in a middle school
setting compared with students in a junior high school
setting.
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H0 :
2

There is no significant difference in the self-esteem
of students enrolled in a middle school setting and of
students enrolled in a junior high school setting.

Definition of Terms
Attitude.

The feelings of adolescents regarding peers,

teachers, school, self-esteem, anonymity, victimization, and
parents.
Middle school.

"A school which combines into one

organization and facilty for certain school years (usually grades
5-8 or 6-8) which have in the past usually been separated in
elementary and secondary schools under such plans as the 6-3-3, 62-4, and 6-6 . . . and having at least three grades and not more
than five and including grades 6 and 7" (Alexander, 1981).
Middle school curriculum.

A program focusing on personal

development, emphasizing skills for continued learning, utilizing
knowledge to foster social competence, and arrangements and
activities which attempt to tie formal learning to the
developmental needs of the student •
.srnnior high school.

A school with the 7th, 8th, and 9th

grades taught with the secondary education design.
Junior high curriculum.

A program of study carried out

through departmentalization with fixed period scheduling designed
for mastery of subjects parallel to the high school.
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Early Adole,S.Qent.Questionnai~.

The instrument used in this

study which was developed to gather data about the actual
experiences and feelings of adolescents.
Middle sch_Qol concepts.

(Appendix A)

This is a program which includes:

interdisciplinary team teaching, grouping of students based on
needs, team planning for teachers, a thematic approach, a
discipline program managed at the team level, and an advisoradvisee program.
Traditional approach.

This term refers to

departmentalization, non-thematic teaching, grouping, and
individual teacher planning only.
Group 1.
year, who were

Students in 7th grade during the 1982-83 school
attending a traditional junior high school in the

Ft. Dodge system and were surveyed in March of 1983.
Group 2.

Students in the 8th grade during the 1983-84 school

year, who were attending a middle school in the Ft. Dodge system
and were surveyed in March of 1984.
Assuumptions
It is assumed that:
--the sample used in this study resembles other students in
other settings.
--the junior high school program and philosophy and the
middle school program and philosophy in the Ft. Dodge school
system were similar to those in other areas.
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--the students surveyed were attending an intact junior high
school and an intact middle school.
--confusion for some students existed only while reading the
"Early Adolescent Questionnaire."
--there would have been more consistency if the "Don't Know"
(DK) column of the questionnaire had been eliminated.
Limitations of the Study
The following limitations to the investigations were noted:
1.

The participating schools were two small, Midwestern
schools in one district with a total population of 1120.

2.

A clustering sample rather than a sampling of individuals
was used.

3.

The schools were in a transition period from traditional
junior high to middle school.

4.

Some students were confused when reading the "Early
Adolescent Questionnaire."

5.

The "Don't Know" (DK) column of the questionnaire was
included for some, but not all items, which resulted in
inconsistency.

Therefore, the conclusions from this investigation can
provide some information relative to self-esteem and attitudes
toward teachers for schools of similar size and with a similar
population which have adopted a middle school philosophy.

Further

study will be needed to generalize to schools of different sizes
and in different locations.

Also, the data provides a base for

9

long-range studies of these two areas, but cannot be considered
conclusive at this early stage of transition.
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CHAPTER II

Review of Related Literature

Adolescents are especially vulnerable during this time of
change and uncertainty.

They are constantly reconciling the self

which is perceived with the self which is desired.

It is

important to assist early adolescents in examining their strong
qualities.

Self-perceptions are multidimensional.

They consist

of personal feelings regarding many roles and many feelings of
competence.
Many studies indicate a positive correlation between the
youth's concept of himself and different measures of
achievement and,school performance (e.g., Taylor, Winne, and
Marx, 1975).

These studies seem to show that a student who

thinks well of himself excels in school.
nature of this relationship?

But what is the

Does the adolescent do well in

school because he has a positive self-concept?

Or does he

have a positive self-concept because he does well in school?
There is evidence that the latter is closer to the truth.
teacher or counselor will apparently be more successful in
changing a student's behavior (elevating his achievement
level) and thereby improving the student's self-image, than

A
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in changing the self-image and, as a result, improving
achievement (Bandura, 1969).

(Santrock, 1981, p. 379).

This chapter will describe typical attitudes of adolescents
toward their teachers and the impact of self-esteem on learning.
Factors associated with these considerations, which are related to
school organization and school philosophy, will be examined.
Self Consciousness
Early adolescents have become distinctly more self-conscious.
Their views of themselves have become more unstable; global selfesteem has declined slightly; attitude toward several specified
characteristics, which are valued, has become less positive; and
they have increasingly come to believe that parents,, teachers, and
peers of the same sex hold less<favorable perceptions of them
(Simmons, Rosenberg, Rosenberg, 1973).
A feeling of success or defeat in school significantly
influences the socio-psychological attitudes of early adolescents.
Teachers and parents can help students gain self-esteem in school.
A study by Eato and Lerner (1981) showed teacher perceptions were
a major predictor of self-esteem in adolescents.

Rosenberg (1965)

found that parents also exert a strong influence.

Students whose

parents were disinterested in their work had the lowest selfesteem of the group.
Attitudes and Achievement
The nature of the learning process in schools is heavily
dependent on the student's perceptions of the institution and its
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functioning.

These perceptions;are largely determined by the

student's attitudes toward the1school environment (Timmons &
Wolsk, 1980) •
After comparing the attitude and achievement of students in a
middle school with those in a junior high and two elementary
schools, Trauschke (1970) concluded that the students in the
middle school had more favorable attitudes toward school,
themselves, other students, and teachers.

Self-concepts were

essentially the same in all three settings.

In ·the area of

academic achievement, the results were more refined.

Fifth and

sixth graders in middle schools.achieved as well as those in
elementary schools, and seventh and eighth graders in middle
schools performed as well as their junior high counterparts.
After two years in the middle school, though, seventh and eighth
grade achievement was higher for the middle school students than
for the junior high students in the same grade.

Beane (1982)

states "It appears that self-concept of ability influences
achievement and achievement influences self-concept of ability."
Smith (1975), however, found that comparisons between two Ohio
schools, one of which employed middle school concepts and the
other traditional junior high concepts, yielded similar results.
The students in the middle school building scored higher in
reading and mathematics than did students in the junior high
school that used a more traditional approach.

In other academic

areas and in self-concept measures no differences were found.
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In a similar study, Gaskill (1971) compared the achievement
and attitude scores of 846 students enrolled in four middle
schools with those of 381 students enrolled in two junior highs.
He found that junior high students outscored middle school
students (despite the unbalanced sampling sizes) on total language
skills, total arithmetic skills, and knowledge and use of
reference materials.

None of.the comparisons favored the middle

school, and no differences were apparent on any attitude scales or
school adjustment measures.
An investigation by Elie (1970) resulted in similar findings
in all but one measure.

She compared junior high and middle

school seventh and eighth graders on measures of "socio-emotional
problems, ·self-concept and abili.ty .to learn, creative thinking
ability, and phyical fitness and health."

She found that there

were no differences between the schools except on creative
thinking, where the scores favored the middle school.
Grade Level Grouping and Self-Concept
Schoo (1970) examined the influence of grade composition.

He

compared students in grades 6-7-8 schools with those in 7-8-9
graded schools on attitude toward school, self-concept, and social
behavior.

He found that middle school students had more positive

attitudes toward school than did junior high students and that
5-6-7-8 schools seemed to provide an easier transition between
elementary and middle grades than did either 6-7-8 or 7-9-9 grade
schools.
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Additional studies were contradictory.

Wood (1974) found

that junior high students had more positive attitudes toward
schools, peers, teaching staff, and instruction than did middle
school students; these conclusions were based on imbalanced sample
size which could have favored the junior high group.

Fallon

(1969) found•no differences between junior high and middle school
in enhancing:the self-concepts of sixth- and seventh-grade boys.

~µmmary
There is no clear evidence that one plan of organization is
better than-the other one relative to student attitudes.

School

organizations decisions will continue to be made on the basis of
philosophical positions, economic conditions,-demographics, and
local preference •. Research indicated that whether schools are
organized as a junior high or middle school makes little
difference .relative to attitudes toward teachers and self-esteem.
The essential factor is the recognition of the uniqueness of the
middle level student and provision for a. quality educational
program tailored to the needs of the adolescent developmental
level.
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CHAPTER III

Design of the Study

This chapter will describe the design of the investigation
which was intended to compare student attitudes toward teachers
and self-esteem in a middle school setting with a junior high
setting.
Introduction
The purpose of the investigation was to compare educational
practices and relat~ those practices to socio-psychological data.
This chapter states the hypotheses to be tested and describes the
subjects, instrument construction, data collection procedures, and
data analysis techniques.
Hypotheses
The following null hypotheses were derived from the major
research question:

Would effective middle school practices result

in more positive student attitudes toward teachers and in selfesteem?
H0 :
1

There is no significant difference in the attitudes
toward teachers held by students in a middle school
setting compared with students in a junior high school
setting.
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H0 :
2

There is no significant difference in the self-esteem
of students enrolled in a middle school setting and of
students enrolled in a junior high school setting.

Description of Sa~
Four schools in the Ft. Dodge system were selected and
consented to participate in the study.

These schools were chosen

in order to examine differences among the organizations and the
relationships to student attitudes.
The two elementary schools were K-6 and the two junior high
schools were composed of grades 7, 8, and 9.

Between the first

survey and the administration of the second survey, the Ft. Dodge
school system changed to the middle school organization by
combining grades 6, 7, and 8. · Intact classrooms were used since
randomization was not possible in these school situations.

The

students who were surveyed represented a cluster sample from
grades 6-9.

The total number of students surveyed was 453.

The

students were typical, Midwestern adolescents ranging from 10-14
years of age.
Instrumentation
A questionnaire dealing with attitudes is usually constructed
on a scale and includes a number of items (usually at least 10) in
order to have internal validity.

While attitude surveys have some

inherent weaknesses, a questionnaire which ensures anonymity can
provide useful data.
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The Early Adolescent Questionnaire (see Appendix A) was
designed to assess student attitudes toward teachers and selfesteem.

Questionnaire items were categorized as to whether they

would be characteristic of attitude toward teachers and selfesteem.

Items related to specific areas of the investigation were

randomly arranged in the instrument in order to avoid a "halo"
effect.· Fifteen items in the instrument related to teachers.
items in the instrument related to self-esteem.

Ten

Additional data

on the questionnaire, but not included as a part of this
investigation, were items concerned with attitudes toward peers,
school, anonymity, victimization, and parents.

(See Appendix A).

The questionnaire was piloted in Price Laboratory School in
Cedar Falls, Iowa, before administering it to the subjects of this
study.

The instrument was a researcher-constructed questionnaire.

The measure of.self-esteem used was Rosenberg's Self-esteem Scale.
Questions on attitudes toward teachers were taken from three
questionnaires:

the Mid-years Opinion Questionnaire, Student

Opinion Questionnaire, and School Attitude Questionnaire.
Discussion of the instruments utilized to develop the
questionnaire can be found in Appendix B.
Data ColleQ..t..iQn
The first survey was administered to grades 6, 7, 8, and 9 in
the four schools in the system in March of 1983.

Students

completed the self-administered questionnaire in their individual
classrooms.

A University of Northern Iowa staff member, who read
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the standard instructions, was present and was available to answer
any questions pertaining to the survey.

Completion of the

questionnaire took from 15-60 minutes.
Confidentiality was assured.

Students were directed not to

put their names on the questionnaire and were told that no one at
their school would see the questionnaires.

Student conduct during

the administration sessions and the quality of responses indicated
that the students regarded the survey seriously and responded in a
thoughtful manner.

The second survey was administered to grades

6, 7, and 8 in the two middle schools of the system in March of
1984.
A sequential procedures chart follows.
Sequential Procedures Chart
1.

Instrument constructed and initiated.

2.

The schools selected for the study were contacted
requesting participation in the study.

3.

Survey forms of early adolescent programs were sent to
school administrators.

4.

Consent was granted by participants.

5.

Assessment #1 - Early Adolescent Questionnaire
administered and data collected March, 1983.

6.

Change in the system from junior high school format to
middle school organization.

7.

Assessment #2 - Early Adolescent Questionanaire
administered and data collected March, 1984.
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8.

Data anlaysis.

9.

Recommendations/Conclusions.

Data Analysis
The Likert Method .of Summarized Ratings was used to measure
attitudes in this study.

Percentages were calculated for each

A number value was assigned to the responses:

item.

very

satisfied, satisfied, dissatisfied, highly dissatisfied, and I
don't know.

For example, if a student was satisfied with item

one, a value of 2 points for an attitude was assigned.

If they

were highly dissatisfied with the item the point value would have
been 4.

Using that method, group means were calculated.

Next, there was an attempt to discover if a statistically
significant difference existed between the attitudes of students
in the junior high setting and students in the middle school
setting.

A .t.-test was used to determine if there was any

difference between the two groups relative to attitude toward
teachers and self-esteem.
Summary
This investigation was designed to test two hypotheses
derived from the major research question:

Would effective middle

school practices result in more positive student attitudes toward
teachers and self-esteem?

A questionnaire, utilizing a Likert

Scale, was designed, piloted, and modified.
The subjects for the study were students enrolled in four
schools in a moderate-sized system in the Midwestern part of the
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United States.

There were two administrations of the

questionnaire; the first in March, 1983, in two junior high
schools and the second in March, 1984, in two middle schools.
Academic Computing Services, University of Northern Iowa,
Cedar Falls, Iowa, calculated percentages for each item and group
means.

A .t.-test was used to determine if there was any difference

between the two groups relative to attitude toward teachers and
self-esteem.
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CHAPTER IV

Data Analysis

This investigation was designed to compare the self-esteem of
students in a junior high school setting and those in a middle
school setting.

Also, student attitudes toward their teachers in

a junior high school setting compared with those in a middle
school setting.
To present relevant findings the research question and
related hypotheses.are stated.

Verbal and tabular presentation of

the analysis of results follow the statement.

A significance

level of at or beyond the .05 level of confidence was necessary
for rejection of a hypothesis.
The major research question was:

Would effective middle

school practices result in more positive student attitudes toward
teachers and in self-esteem?

The first related hypothesis was:

There is no significant difference in the attitudes toward
teachers held by students in a middle school setting compared with
students in a junior high school setting.
hypothesis was:

The second related

There is no significant difference in the self-

esteem of students enrolled in a middle school setting and of
students enrolled in a junior high school setting.
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The following table (Table 1) describes a comparison of the
attitudes of Group 1 (7th graders in a junior high setting during
1982-83) compared to Group 2 (8th graders in a middle school
setting during 1983-84) relative to their attitudes toward
teachers and self-esteem.

The smaller of the sum of the item

means between Group 1 and Group 2, in each category, represents
the more positive the attitudes of the students in that category.
The sum of the item means of Group 2 was smaller than the means of
Group 1 in both categories.
As indicated in Table 1, no significant difference was
revealed by the .t-test (Tables 2 and 3) in the sum of the item
means in category 5 (Self-esteem) for the two groups of students
involved in this study.

Therefore, the null hypothesis failed to

reject.
As indicated in Table 1, a significant difference was
revealed in the .t-test (at the .05 level) in the sum of the item
means in category 2 (Teachers) for the two groups
of students involved in this study.

Therefore the null hypothesis

was rejected.
As indicated in Table 1, the greatest difference between the
sum of the item means was found in category 2 (Teachers).

The

least difference between the sum of the item means was found in
category 5 (Self-esteem).
Tables 2 and 3 reflect a comparison of Group 1 and Group 2
using .t-test comparison of means.

Items which constituted
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Table 1
Mean Comparison of Items Reflecting Attitudes Toward Teachers
and Self-Esteem by 7th- and 8th-Grade Students
Number
of
Topic

Standard
Mean

Cases

.t.-

Deviation value

Category 2
Teachers

Group 1

83

34.78

5.83

(Items 11, 12, 13, 27,

Group 2

24

31.45

3.29

3. 58)~

33, 35, 44, 45, 47, 48,
50, 53, 54, 78,79)
Category 5
Self-esteem

Group 1 84

19.035

3.34

( Items 37, 41 , 43, 51,

Group 2

18.56

3.08
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56, 58, 59, 68, 74, 83)

*Indicates separate variance used rather than pooled.

0.61

Table 2
Mean Comparison of Items Reflecting Attitudes Toward Teachers
by 7th- and 8th-Grade Students
Number
of
Cases
11.

Your teachers

Mean

Standard
Deviation

Group 1

86

2.55

1.11

Group 2

25

1. 76

0.66

Group 1

86

1.98

1.20

Group 2

25

1. 76

0.87

Group 1

86

2.93

1.44

Group 2

25

2.64

1. 15

Group 1

86

2.54

1.09

Group 2

24

2. 12

0.79

Group 1

86

2.47

0.87

Group 2

25

2.52

0.58

Group 1

86

2.33

0.94

Group 2

25

2.12

0.83

Group 1

85

2.57

0.94

Group 2

25

2. 36

0.56

Group 1

86

2.27

1.03

Group 2

25

1.96

o. 73

Group 1

85

2.80

0.81

Group 2

25

3.08

0.57

Group 1

86

3.16

0.74

Group 2

25

2.88

0.60

Group 1

86

2.54

0.99

Groul! 2

24

1.95

0.62

t-

value
4.46*

12.

Your counselor

0.88
13.

High school and career planning

0.92
27.

The interest that your teachers have in you

1.76
33.

I am praised when I do good school work.

-0.29
35.

44.

Teachers are usually too busy to talk
with students.
Host pupils feel they can trust their teachers.

1.04

1.42*
45.

It is more important for a teacher to know

1. 411

48.

Most pupils are afraid of their teachers.

-1.61

so.

The teachers never yell at me.

N

..::,,.
1. 73

54.

I think teachers at my school boss me
around too much.

3.54

* Indicates separate variance estimate used rather than pooled.

Table 3
Mean Comparison of Items Reflecting Attitudes Toward Self-Esteem
by 7th- and 8th-Grade Students
Number
of
Cases
37.

41.

I feel that I'm a person of worth, at
least on equal plane with others.
I feel I have a number of good qualities.

Mean

Standard
Deviation

Group

86

1. 77

0.69

Group 2

25

1. 76

0.52

Group 1

86

1.87

o. 76

Group 2

25

1.92

0.49

Group

86

1. 73

0.93

Group 2

24

1. 70

0.85

Group

86

1.98

0.98

Group 2

25

1.84

0.62

Group 1

85

1.91

0.67

Group 2

25

2.08

0. 70

Group

86

1.82

0.85

Group 2

25

1.68

0.69

Group

86

3.09

0.74

Group 2

25

2.92

0.40

Group

84

2.42

0.97

Group 2

24

2.25

0.60

Group

85

2.85

0.80

Group 2

25

2.64

0.70

Group

85

1.98

0.74

Group 2

24

2.04

0.46

t-

value
0.13

-0.37*
43.

51.

All in all, I am inclined to feel that
I am a failure.
I feel I do not have much to be proud of.

0.11

0.90*
56.

I take a positive attitude about myself.

-1.05
58.

59.

I don't care if I learn anything, I just
just want to pass.
On the whole, I am satisfied with myself.

0.78

1.53*
68.

I wish I could have more respect for myself.

1.09*
74.

I certainly feel worthless at times.

1.23
83.

I am able to do things as well as most people.

-0.43*

*

Indicates separate variance estimate used rather than pooled.

N
CJ1
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category 2 (Teachers) are found in Table 2.

Each item is listed

as it appeared in the student questionnaire.
in each group is recorded.

The number of cases

The mean and standard deviation for

each individual item was calculated and shown.
As indicated in Table 2, no significant difference in the
mean rating of each item was found for items 12, 13, 27, 33, 35,
44, 45, 48, and 50.

Therefore the null hypothesis "There is no

significant difference in the attitudes toward teachers held by
students in a middle school setting compared with students in a
junior high school set ting" failed to reject.·

However, the .t.-test

revealed a significant difference in the mean rating of item 11
and item 54.

Therefore, the null hypothesis "There is no

significant difference in the attitudes toward teachers held by
students in a middle school setting compared with students in a
junior high school setting" was rejected.

It was interesting to

note the different direction item 33 and item 48 took from the
expected direction of the other items in category 2 (Teachers).
Items which constituted category 5 (Self-esteem) are found in
Table 3.

Each item is listed as it appeared in the student

questionnaire.

The number of cases is recorded.

Group means and

standard deviations were calculated and shown.
As indicated in Table 3, the .t.-test revealed no significant
difference (at the .05 level) in the mean rating of all items in
category 5 (Self-esteem).

Therefore, the null hypothesis "There

is no significant difference in the self-esteem of students
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enrolled in a middle school setting and of students enrolled in a
junior high school setting" failed to reject.

It was interesting

to note the different direction item 41, item 56, and item 83 took
from the direction of the other items in category 5 (Self-esteem).
Tables 4-7 describe the means for each cluster of the items
that contributed to category 2 (Teachers) and category 5 (Selfesteem).

The mean of the individual items in category 2

(Teachers), Group 1 (see Table 4) and Group 2 (see Table 5) were
organized and listed from low numerical value to high numerical
value.

The change in rank was notable for item 11 and item 33.

Group 1 ranked item 11 in 7th place and Group 2 ranked the same
item in 1st place.

Group 1 ranked item 33 in 4th place and Group

2 ranked item 33 in 8th place.

Other changes in rank of the

remaining items of category 2 (Teachers) were not as notable.
The mean of the individual items of category 5 (Self-esteem),
Group 1 (see Table 6) and Group 2 (see Table 7), were organized
and listed from low numerical value to high numerical value.
Interestingly, items 83, 68, 74, and 59 did not change in position
in either group.

Other changes in rank of the remaining items of

category 5 (Self-esteem) were not substantial.
Summary
Findings concerning relationships of middle level grade
organization and students' attitudes toward teachers and selfesteem have been presented.

Means and standard deviations for

both groups of students surveyed were generated from the student
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Table 4
Mean Ranking of Items Reflecting Attitudes Toward Teachers
by 7th-Grade Students
Item

Mean

12.

Your counselor

1.98

45.

It is more important for a teacher to know

2.27

the subjects we study than to be friendly.
35.

Teachers are usually too busy to talk

2.33

with students.

33.

I am praised when I do good school work.

2.47.

54.

I think teachers at my school boss me

2.54

around too much.
27.

The interest that your teachers have in you

2.54

11 •

Your teachers

2.55

44.

Most pupils feel they can trust their

2.57

teachers.
48.

Most pupils are afraid of their teachers.

2.80

13.

High school and career planning assistance

2.93

50.

The teachers never yell at me.

3, 16
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Table 5
Mean Ranking of Items Reflecting ·Attitudes Toward Teachers
by 8th-Grade Students
Item

Mean

11.

Your teachers

12.

Your counselor

1.76

54.

I think teachers at my school boss me

1.95

around too much.
45.

It is more important for a teacher to know

1.96

the.subjects we study than to be friendly.
35.

Teachers are usually too busy to talk

2.12

with students.
27.

The interest that your teachers have in .you .

2.12

44.

Most pupils feel they can trust their

2.36

teachers.
33.

I am praised when I do good school work.

2.52

13.

High school and career planning assistance

2.64

50.

The teachers never yell at me.

2.88

48. Most pupils are afraid of their teachers.

3.08
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Table 6
Mean Ranking of Items Reflecting Attitudes Toward Self-Esteem
by 7th-Grade Students
Mean

Item
43.

All in all, I am inclinded to feel that

1.73

I am a failure.
37.

I feel that I'm a person of worth, at

1.77

least on equal plane with others.
58.

I don't care if I learn anything I just

1.82

want to pass.
41.

I

feel I have a number of good qualities.

1 .87

56.

I take a positive attitude toward myself.

1.91

83.

I am able to do things as well as most people.

51.

I feel I do not have much to be proud of.

68.

I

74.

I certainly feel useless at times.

2.85

59.

On the whole, I am satisfied with myself,

3,09

wish I could have more respect for myself.

_1.9882
1.9884
2.42
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Table 7
Mean Ranking of Items Reflecting Attitudes Toward Self-Esteem
by.8th-Grade Students
Item
58.

I don't care if I learn anything I just

Mean
1.68

want to pass.
43.

All-in all, I am inclined to feel that

1.70

I am a failure.
37.

I feel that I'm a person of worth, at

1.76

least on equal plane with others.
51.

I feel I do not have much to be proud of.

1.84

41.

I feel I have a number of good qualities.

1.92

83.

I am able to do things as well as most people.

2.04

56.

I take a positive attitude toward myself.

2.08

68.

I wish I could have more respect for myself.

2.25

74.

I certainly feel useless at times.

2.64

59.

On the whole, I am satisfied with myself.

2,92
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questionnaire.

These data were used for the investigation of

relationships.

The hypotheses were tested for significance at the

.05 level of probability.

The sum of the items for each group

were compared using .t.-tests.
As indicated in Table 1, the greatest difference between the
sum of the item means was found in category 2 which reflected
attitudes toward teachers.

This difference was significant as

evidenced by a ,l-value of 3.58.

The least difference between the

sum of the item means was found in category 5 which reflected
attitudes toward self-esteem.

This difference was not significant

as evidenced by a .t_-value of 0.61.
As indicated in Table 2, the greatest significant difference
was revealed by the .l-test.in category 2 which reflected attitudes
toward teachers, item 11 (Your teachers) and item 54 (I think
teachers at my school boss me around too much).

The least

difference was revealed by the .t_-test in item 33 (I am praised
when I do good school work).
As indicated in Table 3, the greatest difference was revealed
by the .t..-test in category 5 which reflected attitudes toward selfesteem, item 59 (On the whole, I am satisfied with myself).

The

least difference revealed by the .l-test was in item 83 (I am able
to do things as well as most people).

The data found no

significant relationships for roost of the items in category 2
which reflected attitudes toward teachers and category 5 which
reflected attitudes toward self-esteem.
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The changes in rank (see Table 4 and Table 5) in category 2
which reflected attitudes toward teachers, items 11 (Your
teachers) and 33 (I am praised when I do good school work) were
notable.

Changes in rank in category 5 which reflected attitudes

toward self-esteem (see Table 6 and Table 7) were not
substantial.
Findings concerning relationships of middle level grade
organization and students' attitudes toward teachers and selfesteem indicate:
1) effective middle school practices did not effect attitudes
of middle level students more positively than traditional
junior high practices in regard to self-esteem; and
2) effective middle school practices did effect attitudes of
middle level students more positively than traditional
junior high practices in regard to teachers.

34

CHAPTER V

Summary, Conclusions, and Recommendations

The investigation was designed to compare attitudes toward
teachers of students enrolled in a junior high school setting with
those in a middle school setting.

Also the self-esteem of

students in a junior high school setting was compared with those
in a middle school setting.
Summary
The results of the statistical analyses are discussed in this
chapter.

It was the purpose.of this study to determine if:

effective middle school practices would result in more positive
student attitudes toward teachers and self-esteem.
Four schools in the Ft. Dodge system were selected and
consented to participate in the study.

The variety of schools

were chosen to determine how organizational differences effected
selected student attitudes.
The two elementary schools were K-6 and the two junior high
schools were made up of grades 7, 8, and 9.

The first survey was

administered to grades 6, 7, 8, and 9 in the four schools in the
system in March of 1983.

Between the first survey and the

administration of the second survey, the Ft. Dodge school system
changed to the middle school organization by combining grades 6,
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7, and 8.

The second survey was administered to grades 6, 7, and

8 in the two middle schools of the system in March of 1984. Intact
classrooms were used since randomization was not possible in these
school situations.

The students who were surveyed represented a

cluster sample from grades 6-9.
surveyed was 453.

The total number of students

The students were typical, Midwestern

adolescents ranging from 10-14 years of age.
The Early Adolescent Questionnaire (see Appendix A) was
designed to assess student attitudes toward teachers and selfesteem.

Students completed the self-administered .questionnaire

in their individual classrooms.

A University of Northern Iowa

staff member, who read the standard instructions, was present to
answer any questions pertaining to the survey.

Completion of the

questionnaire took from 15-60 minutes.
Confidentiality was assured.

Students were directed not to

put their names on the questionnaire and were told that no one at
their school would see the questionnaires.

Student conduct during

the administration sessions and the quality of responses indicated
that the students regarded the survey seriously and responded in a
thoughtful manner.
The Likert Method of Summarized Ratings was used to measure
attitudes in this study.
item.

Percentages were calculated for each

A number value was assigned to the responses:

very

satisfied, satisfied, dissatisfied, highly dissatisfied, and I
don't know.

For example, if a student was satisfied with item
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one, a value of 2 points for an attitude was assigned.

If they

were highly dissatisfied with the item the point value would have
been 4.

Using that method, group means were calculated.

Next, there was an attempt. to discover if a statistically
significant difference existed between the attitudes of students
in the junior high setting and students in the middle school

setting.

A .t-test was used to determine if there was any

difference between the two groups relative to attitude.
The means of the individual items in category 2 (Teachers),
Group 1 (see Table 4) and Group 2 (see Table 5) were organized and
listed from low numerical value to high numerical value.

The

means of the individual items of category 5 (Self-esteem), Group 1
(see Table 6) and Group 2 (see Table 7), were organized and listed
from low numerical value to high numerical value.
Two specific areas.of the investigation were selected to
report on:
esteem.
1.

attitudes toward teachers and attitudes toward self-

Results of the study were:
As indicated in Table 1, there was a significant
difference in attitude rating of attitudes toward
teachers for both groups following treatment as evidenced
by a .t value of 3.58.

The researcher attributes this to

personal characteristics, teacher competencies,
professional preparation, appropriate teaching
strategies, and classroom management and discipline
procedures.
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2.

As indicated in Table 1, there was no significant
difference in attitude rating measuring self-esteem
following treatment as evidenced by a .t. value of 0.61.
The researcher attributes this to the fact that home
exerts the first and most powerful influence on selfesteem.

Also, when self-e~teem is lowered or lost, it

is difficult to regain.

This is especially true for the

adolescent when offset by many other changes occurring at
the same time.

3.

As indicated in Table 2, the greatest significant
difference was revealed by the .t.-test in category 2 which
reflected attitudes toward teachers, item 11 (Your
teachers) and item,54 (I think teachers at my school boss
me around too much).

The researcher attributes this to

personal characteristics, teacher competencies, and
professional preparation.
4.

As indicated in Table 2, the least difference was
revealed by the .t.-test in item 33 (I am praised when I do
good school work).

The researcher attributes this to

appropriate teaching strategies, and classroom management
and discipline procedures.
5.

As indicated in Table 3, the greatest significance was
revealed by the .t.-test in category 5 which reflected
attitudes toward self-esteem, item 59 (On the whole, I am
satisfied with myself).

The researcher attributes this
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to the many physical, emotional, and mental changes
taking place within the adolescent.
6.

As indicated in Table 3, the least difference revealed by
the .t_.-test was in item 83 (I am unable to do things as
well as most people).

The researcher attributes this to

the homogeneity of the sample population.
7.

As indicated in Table 2, the data found no significant
relationships for most of the items in category 2 which
reflected attitudes toward teachers and category 5 which
reflected attitudes toward self-esteem.

The researcher

attributes this to the realization that whether schools
are organized as a junior high school or middle school
makes little difference.

The essential factor is the

recognition of the uniqueness of the middle level student
and provision for a quality educational program tailored
for the needs of the adolescent developmental level.
8.

The changes in rank (see Table 4 and Table 5) in category
2 which reflected attitudes toward teachers, items 11
(Your teachers) and 33 (I am praised when I do good
school work) were notable.

Item 11 (Your teachers) was

ranked 7th in Table 4 and was raised to a ranking of 1st
in Table 5.

The researcher attributes this to personal

characteristics, teacher competencies, and professional
preparation.

Item 33 (I am praised when I do good school

work) was ranked 4th in Table 4 and was lowered to a
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ranking of 8th in Table 5.

The researcher attributes

this to appropriate teaching strategies, and classroom
management and discipline procedures.
9.

Changes in rank in category 5 which reflected attitudes
toward self-esteem (see Table 6 and Table 7) were not
substantial.

Items in category 5 which reflected

attitudes toward self-esteem did not raise or lower more
than 2 positions.·

The researcher attributes this to the

fact that home exerts the first and most powerful
influence on self-esteem.

Also, when self-esteem is

lowered or lost, it is difficult to raise or regain •.
This is especially true when offset by many other changes
occurring within the adolescent.
Conclusions
In this particular study, the conclusions are:

1) effective

middle school practices did not effect attitudes of middle level
students more positively than traditional junior high practices in
regard to self-esteem; and

2) effective middle school practices

did effect attitudes of middle level students more positively than
traditional junior high practices in regard to attitudes toward
teachers.
This is in agreement with numerous studies which have
attempted to manipulate middle school practices for the purpose of
effecting more positive attitudes of middle level students.

Most

researchers have expressed a belief in the relationship between

40

effective middle school practices and more positive student
attitudes, but do not generally commit themselves to stating which
is the causal agent for the other.
Recommendations
Though there are a myriad of instruments available for
assessing attitudes, it is difficult to assume statistical
reliability.

Variables as diverse as the viability of self-

reporting and the impact of organizational structure upon attitude
development impinge upon the reliability of this study.
Certainly, further empirical research is warranted.
Based on the results of the study, the following
recommendations are made:
1.

The study needs to be replicated in other population
groups to determine if the same results would be produced
in both similar and/or dissimilar situations.

2.

A study using larger samples of population is needed to
ascertain if there would be similar results.

3.

A longitudinal study is needed to assess attitudes over a
longer period of time with periodic surveys to determine
if there is a significant change in attitudes and, if so,
if the change is related to school organization.

4.

If the instrument is used again, the Don't Know (DK)
column needs to be omitted entirely.
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Appendix A

nmrnm University of Northern Iowa

m

Curriculum & Instruction

College of Edu.cation
Cedar F&lls, Iowa 50614
Telephone (319) 273-2167
Programs

Early Childhood
Elementary Education
Middle School/Junior High
Reading and Language Arts
Remedial Reading
Secondary Reading
Safety Education
Educational Media

Communications Media
Education for the Oi.tt.ed

Dear Student,

This questionnaire is about the actual experiences and attitudes of
young people,

On the next few pages are questions we want you to answer

on attitudes of students in junior highs and middle schools.

By your

permission and permiss'ion from your parents, you have agreed to fill
I

out this questionnaire and possibly be interviewed by the researchers.
All of your answers will be kept strictly confidential, this means
no one but the researchers will see your answers.

Please DO NOT put

your name anywhere on this questionnaire or on the answer sheet!

It

is important to the researchers that you give honest answers and try
to answer all the questions.
separate answer sheet,

You will be marking your answers on a

Please DO NOT mark on the questionnaire.

THANK YOU for your participation and effort!

Sincerely,

The researchers
Dr. Marlene Strathe
Mrs. Mary Lou Estep
Department of Curriculum and Instruction
University of Northern Iowa
Cedar Falls, IA
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Page 1

EARLY ADOLESCENT QUESTIONNAIRE
Directions: Please read each statement
carefully and indicate how you feel
about school. Please mark the answer
which best describes your feelings,
Very Satisfied (1), Satisfied (2),
Dissatisfied (3), ~i}hly Dissatisfied
(4), I don't know 5 , about the
following phrases.
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1. The number of course options open to you
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2

3

4

5

2.

The usefulness of your courses

2

3

4

5

3.

The emphasis on basic skils (such as
reading, writing, math)

2

3

4

5

4.

Your homework assignments

2

3

4

5

s.·

How much you are learning

2

3

4

5

6.

How your marks in the courses are
determined

2

3

4

5

What the school tells your parents about
how you are doing in school

2

3

4

5

8.

Your principal

2

3

4

5

9.

Your assistant principal

2

3

4

5

10.

The office staff

2

3

4

5

11.

Your teachers

2

3

4

5

12.

Your counselor

2

3

4

5

13.

High school and career planning
assistance

2

3

4

5

7.

14.

The say that you have in school
decisions that affect you.

2

3

4

5

1~.

The way student discipline is handled

2

3

4

5

16.

The behavior of other students in class

2

3

4

5

17.

The behavior of other students out of
class

2

3

4

5

18.

School rules and regulations

2

3

4

5

19.

The way other students treat you

2

3

4

5
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20.

How attendance problems are handled

2

3

4

5

21.

The opportunity to get into the classes
that you would like

2

3

4

5

22.

Luncn arrangements

2

3

4

5

23.

The extracurricular program (sports,
school plays, concerts, clubs, etc.)

2

3

4

5

24.

The Students' Union or Council

2

3

4

5

25.

The school buildings, grounds and
equipment

2

3

4

5

26.

The way you get to and from school

2

3

4

5

27.

The interest that your teachers have in you

2

3

4

5

28.

The chances for succeeding in your courses

2

3

4

5

29.

The number of pupils in your classes

2

3

4

5

30.

The length of your class periods

2

3

4

5

31.

Your school in general

2

3

4

5

Directions: Below are some statements with which
some students agree and others disagree. Please
read each statement carefully, and indicate your
level of agreement or disagreement, Stronolv
Agree (1), Agree (2), Disagree (3), Stronol'/
Disaaree (4), with each statement. This is an
opinion questionnaire so there are no right
or ~irong answers. Try to answer a 11 the
ques ti ans.
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32.

My daily school work is ful 1 of things that
keep me interested.

2

33.

I am praised when I do good school work.

2

3

4

34.

I am proud to be a student in this school.

2

3

4

2

3

4

35. Teacners are usually too busy to talk
with s tu den ts.

4
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36.

I have some good friends here in school.

2

3

37.

I feel that I'm a person of worth, at
least on equal plane with others.

2

3

38.

Pupils are always treated fairly in school.

2

3

39.

Other kids get me into trouble at school.

2

3

4

40.

Most kids in this school are friendly.

2

3

4

41.

I feel I have a number of good qualities.

2

3

4

42.

When I leave school and start working, I wish
the place where I work is exactly like school.

2

3

4

All in all, I am inclined to feel that I am a
failure.

2

3

4

44. Most pupils feel they can trust their teachers.

2

3

4

45. It is more important for a teacher to know
the subjects we study than to be friendly.

2

3

4

43.

46.

I am always told about my bad work and not
my good work.

2

3

4

47. Teachers care about what is good for pupils.

2

3

4

48. Most pupils are afraid of their teachers.

2

3

4

49.

2

3

4

2

3

4

I feel sad when I am at school.

50. The teachers never yell at me.
51.

feel I do not have much to be proud of.

2

3

4

52.

usually feel scared when I am at school.

2

3

4

2

3

4

2

3

4

53. My teachers really know how to teach.
54.

I think teachers at my school boss me around
too much.

55.

don't like school.

2

3

4

56.

take a positive attitude toward myself.

2

3

4
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57. There are too many students who threaten others
here at school.

2

3

4

58. I don't care if I learn·anything I just want
to pass.

2

3

4

59. On the whole, I am satisfied with myself.

2

3

4

60. I think school is a pretty lonely place.

2

3

4

61. At this school, the teachers don't seem to
know who you are or what your name is.

2

3

4

62. It is easy to make friends in school .

2

3

4

2

3

4

2

3

4

age.

2

3

4

It's always the younger kids who get picked-on
the most in this school.

. 63. _In this school, one has to worry about being
picked-on.
64.

I would like to quit school.

55; Adults really try to understand people
66.

my

2

3

4

67. At this school most students don't seem
to know who you are or what your name is.

2

3

4

68.

wish I could have more respect for myself.

2

3

4

69.

like to listen to my parents.

2

3

4

The school authorities don't do enough about
kids who rip-off or bully other kids.

2

3

4

71.

My parents really don't try to understand me.

2

3

4

72.

It is a shame that we all have to be so careful
about protecting our personal property here
at school.

2

3

4

2

3

4

2

3

4

70.

73.

Because adults have lived longer, they judge
things better than people my age do.

74.

certainly feel useless at times.

2

3

4

75.

don't understand the way adults think

2

3

4

2

3

4

2

3

4

76. At times, I think l am no good at all.
77.

My parents listen to me when I have something
to say.
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78.

like the principal at my school

79.

go to teachers for help when I need it.

80.

think school if fun.

81.

We have to keep reading and stuctying the same
things over and over in schoo i.

82.

The other kids don't boss me around at scnool.

83.

I am able to do things as well as most people

84.

Going to school is difficult and discouraging

85. , People in this school try to make me feel
important
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Appendix B

Discussion of Instruments Utilized to Develop the Early Adolescent
Questionnaire
This instrument was a Researcher Constructed Questionnaire (RSQ).
Self-Esteem:
The measure of self-esteem used is Rosenberg's Self-Esteem
Scale.

This scale is a global, undimensional, measure that is set

up in Guttman scale format of 10 items (Wells & Marwell, 1976).
Wells and Marwell (1976) indicate this is "a widely used and cited
instrument."

Utilizing the coefficient of reproducibility,

Rosenberg (1965) has reported adequate reliability and validity
for his instrument (Wylie, 1974).
Anonymity:
The educational realm is lacking in measures of anonymity.
Although one researcher, Herschel Thornburg, has attempted to
analyze this area.

The-majority of the anonymity questions for

the RCQ were taken from the Mid-Years Opinion Questionnaire, Form
T by Thornburg.

The data on reliability has been established

according to conversations with Thornburg; although the
researchers, to date, have not received this information.
Thornburg indicated that no validity testing has been undertaken
on the Mid-Years Opinion Questionnaire (MYOQ). In additon to the
MYOQ, a few items were taken from school attitude scale.
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Victimization:
The area of victimization-was measured by items from the MYOQ
which was previously noted.
Attitude toward school:
Questions on the .RCQ were taken from four questionnaires:
the MYOQ; Student Opinion Questionnaire {SQQ); Questionnaire of
children's attitudes ,toward school, teachers, and classmates
{Tenebaum); School Attitude Questionnaaire {SAQ).
psycghometrtics of the MYOQ have been discussed.

The
The SOQ was

administrered to 22,000 Minneapolis students to.look at student
atttitudes {Johnson & Faunce, 1971).

Although the authors report

that no reliabiity .and validity have been determined, factor
analysis results:indicate clusters that do show face validity.
Tenenbaum's scale is discussed thoroughly in his article
{Tenenbaum, 1944).

He discussed adequacy of reliability for

school attitude measure and validity for the scale.

The SAQ was

used to assess intermediate students' attitudes toward school in
open versus traditional settings.

Although this study, (Willsey,

1976), no information was provided on psychometrics, it appears to
have face validity according to the study's author.
Attitude toward peers:
The questions used on the RCQ to measure attitudes toward
peers were taken from four different instruments.
SAQ, SOQ, and Tenebaum.

These are MYOQ,

The psychometrics were discussed on these

scales in previous paragraphs.
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· Attitude toward teachers:
Again use was made of three previously mentioned scales, the
SAQ, SOQ, and the MYOQ.

The reliability and validity properties

of these scales were discussed.
,Attitudes toward adults and parents:
This particularar~a of interest was measured by items of
Thornburg's MYOQ. · .The MYOQ, as previously mentioned,, has reported
reliability, but only face validity.

